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CHAPTER I 
I .NTRODUCTION TO THE STUDY 
CHAPTER I 
INTRODUCTION TO THE STUDY 
To read with comprehension, one must be able to 
recognize the order and relationship of the author's ideas. 
An understanding of the author's plan is fundamental to 
successful reading and study. Pupils in the junior high 
school need this ability in order that they ,acquire a 
clear and correct understanding of what they read in their 
books. 
THE PROBLEM 
Statement of the problem. The purpose of this study 
is to prepare a workbook of exercises designed to help 
eighth grade pupils in the necessary skills of reading 
o.omprehension. The skills of 11 reading comprehension" 
pertaining to this study may be defined as the ability 
to select main ideas and significant details in a para-
. graph or a series of paragraphs and to organize ideas 
read in a paragraph or a series of paragraphs. 
The motive underlying the construction of these 
exercises is to give pupils specific basic comprehension 
skills needed in the study of the content subjects in the 
eighth grade. 
Justification for the choice of the problem. Since 
ability to get meaning from reading is not only one of 
the most difficult tasks but also one of the most essential 
tasks required of eighth grade pupils, it seemed to the 
writer that there should be a carefully planned program 
of training in the essential skills or reading comprehension 
in Grade Eight. As a teacher of an eighth grade class 
the writer has been impressed with the need for such a 
program. Few students enter1ng this grade have developed 
the power to read for informational purposes. Thus they 
cannot read effectively assignments in their subjects. 
Many pupils do not read sufficiently well to understand 
the subject matter in history, geography, and science. 
Many pupils, not retarded in reading, encounter difficulties 
in performing certain study activities. Study habits and 
skills which have been entirely adequate in preparing 
assignments in the elementary grades become less effective 
as the junior high school student encounters difficult 
material and uses reading for different purposes in study-
ing his various subjects. In the junior high school 
the successful study of the content subjects such as 
history, geography, science and mathematics is conditioned 
to a great extent by the pupil's ability to read effectively. 
Efficient learning in the content subjects involves the 
use of much reference material. Unless pupils receive 
practice in extensive rapid reading and definite instruction 
in the basic skills required in thorough reading, they can 
not make ample use of reference materials and adequate 
reading growth. 
2 
IMPORTANCE OF DEVELOPING CERTAIN SPECIFIC SKILLS 
IN COMPREHENSION 
In order to improve reading comprehension which is a 
highly complex activity, it is important to learn what 
activities are involved in understanding what is read and 
then to provide purposeful training in each specific 
skill until reading comprehension is improved. According 
to the specialists in reading as discussed further in 
Chapter II, the ability required most frequently of students 
and adults in reading is to get the central thought or 
main -idea of the author 1 s message. Another indispensable 
skill needed by students is the ability to distinguish 
which ideas are main thoughts and which are supporting 
details. Organization, the power to group main thoughts 
and supporting details so that they have related meaning, 
is vital to thinking in reading. In fact, a knowledge of 
many facts has little value for the person who lacks the 
ability to organize, retain, and use these facts. Retention 
depends upon a systematic attack in reading which includes 
the skills of finding major and minor ideas and in organ-
izing the ideas presented in an effective way. Since the 
power to think clearly and to reason depends upon the 
reader 1 s ability to retain certain fundamental facts, it 
is essential that the reader develop these comprehension 
skills needed for retention. 
3 
VALUE OF INTENSIVE PRACTICE PERIODS IN READING 
COMPREHENSION 
The value of intensive practice periods to develop 
reading comprehension has been proved by experiments 
conducted at the various grade levels. These experiments 
have shown that students can improve their reading ability 
in a relatively short time by drill periods which provide 
practice in the development of specific reading skills. 
During properly guided practice periods good readers learn 
new skills that help to increase the effectiveness of 
their study activities and poor read~rs not only acquire 
new reading skills but receive help in overcoming handicaps 
to progress in their school subjects. Remedial and devel-
opmental practice at the elementary, the high school, and 
the college level has shown that both reading skill and 
comprehension can be greatly improved. For example, Colel 
stated that during a nine week training period pupils, using 
comprehension exercises in a remedial reading class in a 
junior high school, made a gain of l.S years in reading 
comprehension. Traxler2 found ·that during an eighteen week 
1. Luella Cole, The Improvement of Reading (New York: 
Farrar and Rinehart, Inc., 1938), p. ~. 
2. Arthur E. Traxler, "Group Corrective Reading in the 
Seventh Grade--An Experiment••, School Review, 41:525, 
September, 1933· 
training period using reading comprehension exercises, 
three ,seventh grade classes in corrective reading made 
remarkable gains in reading ability. Jacobson and Van 
Dusen3 discovered that training for a period of twenty-
three weeks in a ninth grade English class resulted in an 
increase in reading ability of more than two grades. In 
an experiment providing remedial reading instruction to 
seriously retarded junior high school pupils, McCallister4 
reported that during reading periods varying from eight to 
twenty-four weeks pupils made greater improvement in reading 
than would be expected during an entire year 1 s school work 
without special training. 
Leggitt5 demonstrated in an experiment in a ninth grade 
civics class during an eighteen week period of directed 
practice that pupils increased their initial ability in the 
use of working skills about fifty per cent. These specialists 
3• P.B. Jacobson and E. c. Van Du.sen, "Remedial Instruct-
ion in Reading in the Ninth Grade11 , School Review, 38: 146, 
February, 1930. 
4. James M. McCallister, 11 The Effectiveness of Remedial 
Instruction in the Junior High School", School Review, 
39: 110, February, 1931. 
5• Dorothy Leggitt, "Measuring Pro~ess i n Working Skills 
in Ninth-Grade Ci vies'~ , School Review, 42: 686-87, 
November, 1934. 
5 
have confirmed the present writer's opinion that comprehension 
can be improved by specific purposeful techniques of v-----
teaohlng. Consequently, this writer has constructed a 
workbook of exercises designed to aid eighth grade students 
to develop the essential skills in reading comprehension. 
In this chapter the writer has attempted to state and 
justify the problem. In the following chapter research 
related to the subject of developing reading comprehension 
skills will be discussed. 
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REVIEW OF RESEARCH 
CHAPTER II 
REVIEW OF RESEARCH 
A program or child development in the junior high 
school necessitates a steady well-rounded growth in reading. 
It is in the junior high school that the child is conrronted 
with new fields of study and demands for wide reading. 
The studies and activities at this level demand that 
attention be given to building an interest in reading 
for inrormation and to the improvement of reading comprehen-
1 
sion. In connection with this Brink says, "The recent 
emphasis upon extensive reading in such fields as English, 
social studies, and sciences accentuates the need of 
accurate and rapid reading ability. 11 
On the importance of thorough reading Durrell2 states: 
Careful thorough reading is demanded in most 
subjects studied in the intermediate grades, in 
secondary school, and in college. This type of 
reading is basic ror acquiring fundamental inrormation 
and understanding or relations among the various 
elements in a ractual background. One may deplore 
1. William G. Brink, Directing Study Activities in 
Seconda~ Schools (Garden City, New Yorki Doubleday;-
fioran an Company, Inc., 1937), P• 157. 
2. Donald D. Durrell, Improvement or Basic Reading 
Abilities (Yonkers-on-Hudson, New York: World Book Company, 
l940), P• 233. 
the tendency to make retention o~ ~acts the sole aim 
of education, ye t it must be remembered that ability 
to do care~ul, detailed reading has important ~alues 
in both vocational and avocational activities. 
A phase o~ care~ul reading requiring special emphasis 
is learning to study. According to Dolch, 4 "To study, 
in school means to attack paragraphs or longer sections 
o~ reading matter and to get ~rom them needed ideas. On 
t his kind o~ study depends success in many school subjects.'' 
Emphasizing the necessity ~or training in reading-
study skills in secondary schools, Germane and Germane5 say: 
Among the reading-study de~iciencies most ~requently 
present are limited vocabulary, inability to di~~erentiat~ 
main and minor points in a paragraph or problem,inability 
to see relationships among the several concepts or 
symbols in material read, inability to read ~or details, v/ 
and inability to make in~erences and to draw rather 
valid conclusions from the material read. All these 
are skills in reading-study-reaction patterns that l 
must be learned6and must function if subject matter is to be mastered. 
They maintain: 
! 
I The pupil's progress in school depends largely 
upon the speed and accuracy with which he can get 
thought from the printed page. We say that he is 
good in geography, history, science, or mathematics 
if he cap quickly grasp the important ideas ~rom a 
mass of details and i~ he can organize and retain 
( 
3. ~., P• 233 
4. Edward w. Dolclt, Problems in Reading (Champaign, 
Illinois: The Garrard Press, 1948),-p. 216. 
5. Charles E. Germane and Edith G. Germane, Personal 
Work in !!!.6!! School (New York: Silver Burdett Company, 1941) 
p.75:-
6. ~· ill· 
8 
(/ 
those essentials. However, very little training in 
silent reading has been given even in the intermediate 
and grammar grades, notwithstanding the fact that the 
subject-matter is becoming more informational and 
definitely organized and that success in i~s mastery 
demands specific training in how to study. 
According to Frederick, Ragsdale, and Salisbury,8 
Studying with comprehension means the ability 
to follow a sequence of ideas rather than merely to 
recollect isolated facts. A reader or listener does 
not "understand" another 1 s thought unless he sees 
the sequence, the plan, the pattern. 
Germane and Germane9 contend, "Comprehension is 
fundamental to all study; to the degree a pupil comprehends, 
to that degree he makes progress." 
In considering reading difficulty in secondary schools 
Brink10 tells us that the general assumption that students 
entering the junior high school have mastered the basic 
habits and skills involved in reading is unwarranted. The 
fact that reading ages of most pupils in the junior high 
are markedly lower than mental ages supports this contention. 
He further reiterates that "many pupils who are able to 
read relatively easy materials such as are included in most 
reading texts, encounter serious difficulties in the types 
7. Charles E. Germane and Edith G. Germane, Silent 
Reading - A Handbook for Teachers (New York: Row Peterson 
and Company, 1922) 1 p~. 
a. Robert W. Frederick, Clarence E. Ragsdale, and 
Rachel Salisbury, Directins Learning (New York: D. Appleton-
Century Company, 1938), pp 4l8-4l9. 
9. Germane and Germane, Silent Reading, p. 24. 
10. Br • 157. 
9 
o.f reading required in high-school subjects.tt11 
Many pupils have not acquired the basic reading 
habits and skills needed .for success.ful achievement in 
study. Thus low ranking students who possess adequate 
mental ability can attribute unsatisfactory school progress 
to reading difficulties. Because o.f this, Brink12 .feels 
that reading should be directed and improved throughout the 
period of secondary education. He explains "the direction o:f 
reading activities is not confined to the so-called retarded 
readers, for, as numerous investigators have indicated, 
even the more capable pupils may increase their speed and 
comprehension through proper direction." 
Stone13 reveals that a certain percentage of children 
do not learn to read readily without specific, systematic, 
instruction in reading. He writes: 
In carefully controlled experiments in reading 
instructions and various reports of diagnostic and 
remedial instruction in reading there is a large 
amount of evidence to indicate the value and need 
o.f specialized instruction and practice in reading 14 on the part of a considerable percentage of children. 
Research has disclosed the importance of developing 
skills in reading comprehension at every level of the 
11. Ibid., P• 157 
12. ~., P• 158 
13. Clarence R. Stone, Better Advanced Reading (St. 
Louis: Webster Publishing Company, 1937), P• 63 
14. Loc. cit. 
-
~0 
1. 
\ 
, child's advancement. Of the development of this ability, 
Cole15 declares, "Comprehension can be improved by any 
techniques of teaching that show children how to look for 
meanings.'' She lists as the essentials of training that 
it should be systematic, of adequate length and "at all 
times so clear in its nature that children ~lways know ~ 
what they are looking for.'' 
') 
'I 
/ 
Cole16 advises the teacher in each special subject to 
select from her regular reading matter the material necessary 
for one or two sets of exercises in comprehension. Thus 
the instructor in general science builds a series of paragraphs , 
dealing with grasping the main idea of paragraphs and with out-
lining. She upholds the necessity for this training because: 
says: 
It is in the junior high school that entire books 
presenting expository material are first encountered; if 
a child does not know how to grasp a paragraph as a unit 
and how to make a simple outline, he will not understand 
his texbooks. 
18 Regarding means of promoting comprehension, Durrell 
--
For the improvement of silent-reading comprehension ·' 
and atte~tion, it is important that the difficulty and vt? 
length of assignments increase gradually. To build 
15. 
(New York: 
16. 
17. 
Luella Cole, The Improvement of Reading 
Farrar and Riilehart, !ric. 1938), P• 63. 
Ibid., P• 329. 
Loc. cit. 
18. Donald D. Durrell, Im~rovement of Basic Reading 
Abilities (Yonkers-on-Hudson, Nework: Worla-Book Company, 
1940), P• 146. 
:li 
conridence and to provide for growth, beginning lessons 
should be easy. The child then sees that the task is 
not beyond him and that he is developing ability for 
1'uture achievement." 19 
I 
McCallister20 states that if the perrormance of reading 
activities is properly guided, ••• "the good reader will learn 
many new skills that will tend to increase the ·et'fectiveness 
o1' his study activities; ••• the poor reader will not only gain 
new reading skills, but will receive also assistance in over-
coming handicaps to progress in school work." 
On this same point, Yoakam21 . states, "The development 
or comprehension is aided by exercises in comprehension. 
Teachers who train the child to read for definite purposes, 
to supplement the author's thought, supply illustrations, 
organize the ideas gained, look up difficult words, take 
notes, summarize, and review, help him to develop power to 
eomprehend.n He emphasizes that exercises in comprehension 
should be specific rather than general and that "the best 
results are obtained when some particular phase o1' comprehen-
sion such as vocabulary or organization is subjected to 
training. ••22 
A favorite device in improving comprehension is 
the practice drill in finding the central thought or 
l9. Ibid., · P• 146. 
20. James M. McCallister, Remedical and Corrective 
Instruction in Readin~ (New York: D. AppletOn-Century Co. 
Inc., 1936), pp. 2oi- 02. 
21. Gerald A· Yoakam.t Readin~ and Study (New York: 
The MacMillan Company, l93v), P• 4 .---
:t2 
paragraphs or longer selections. Sometimes the search 
is for topic sentences; sometimes pupils try to restate 
the main ideas as well as possible in their own words; at 
other times the emphasis is on finding all the main ideas 
as quickly as possible. Occasionally the exercise is 
concerned with getting the main idea in rather long 
involved sentences. 
The development or original outlines is another 
recommended device which gives the reader fuller under-
standing or the author's organization and results in 
greater ability to see the relation between h1~3own purposes and the ideas gained through reading. ~ 
In condensing the essential study skills r6quired in 
24 
reading, Durrell asserts that "Such things as following 
directions, noting details, ability to select major and minor 
topics, the organization of ideas, etc., are merely steps in 
the development of the child's ability to understand clearly 
what the author has written." 25 Continuing, he outlines six 
types of exercises training in which, he maintains, will give 
the child ability "to read and remember detailed and difficult 
material." 
1. 
2. 
3. 
4. 
5. 
6. 
Matching headlines and paragraphs 
Discovering topic sentences 
Selecting the best summaries 
Classifying major and minor ideas 
Developing the word outline or idea line 
Oral and wr~~ten reproduction of materials from 
idea lines -
23. "Reading Instruction in Secondary Schools," 
these 
.....:: 
Research Bulletin or the National Education Association of the 
United states, 2o:~,~uary, 1942. -----
24. Donald D. Durrell, "Basoc Abilities in Intermediate 
Grade Reading," Education, 59: 48, September 1938. 
25. Loc. cit. 
26. Loc. cit. 
' ; / 
~t3 
Studies of reading specialists indicate that many specific 
abilities are involved in comprehending the printed page. 
"The diagnosis of reading comprehension," says Brink, Z1 
"involves three highly interrelated abilities; namely the 
ability to interpret printed symbols, the ability to evaluate 
new experiences gained through reading, and the ability to 
organize experiences into meaningful wholes." He continues: 
Therefore, the diagnosis of that phase of comprehen-
sion which involves ability to interpret must include 
specific factors as the recognition of the meaning of 
words and of sentences, the ability to identify the 
central thoughts of paragraphs and the ability to note 
details in reading. 
The inte2ligent reader is not only able to derive 
meaning from printed symbols but is able also to evaluate 
and organize the materials read.28 
Some reading specialists regard organization as a 
separate .factor of comprehension whereas others regard it only 
one phase o.f comprehension. Says Yoakam,29 
The ability to organize is closely linked up with 
the ability to comprehend and it is impossible, or at 
least difficult, to find a situation in which comprehen-
sion is clearly separated from organizing ability ••• Thus 
organizing ability at t~es assumes the place of .first 
importance in thought-getting and in certain situations 
it is the most important .factor. 
27. Brink, ££• ~., p. 171. 
28. ~·~ PP• 171-172. 
29. Gerald A. Yoakam, Readin~ ~ Study (New York: 
The MacMillan Company, 1933), P• 1 3. 
1.4 
The findings of reading experts indicate that the ability to 
organize is essential in reading and study. According to 
Yoakam30 "Organization consists of' selecting from the impress-
ions which are gained from the printed page those impressions 
that are important, disregarding the unimportant, arranging 
the ideas so chosen according to some pattern and holding 
them ready for some f'uture use." 
In considering the relationship between comprehension 
and the ability to organize McKee31 asserts, "Comprehension 
is basic to the ability to organize." He continues, 11It 
must be kept in mind that the ability to organize involves 
several skills not required in first-class comprehension • 
••• The job of' teaching the ability to organize must be 
considered as an instructional activity in addition to 
comprehension." McKee lists eleven general abilities involved 
in organization in addition to those involved in the basic 
job of comprehension. 
l. The ability to determine the main topic of' a paragraph 
2. The ability to determine the main topic of material 
more ~han one paragraph in length 
3. The ability to see relationships 
4. The ability to discard irrelevant or unimportant items 
5. The ability to take notes 
6. The ability to underline 
7. The ability to outline 
a. The ability to make a summary 
9. The abil ity to determine main ideas in an extended 
selection 
3o. Ibid., P• 44. 
31. Paul McKee, Reading and Literature in the Elementary 
School (Boston: Houghton Mlttlr:n-company, 193ij,-p; 407. 
10. The ability to arrange ideas in proper order 
11. The ability to make a bibliography32 
Germane and Germane33 assert, "Organization is a great 
aid to memory or retentention. To the degree that a lesson 
or discussion is well organized, to that degree each minor 
point is seen in its proper relation to the major idea, and 
each major thought in its relation to the whole.'' Of' this 
study-skill Pennell and Cusack34 say, "Training in organization 
.. 
is another means, then, by which the child's ability to get 
thought can be developed." While Hulsman35 relates, "Much 
of' a person's ability to study, to remember, to write clearly, 
and to speak with coherence depends upon his skill in organ-
izing the material which he reads in such a way that it will 
f'it his purposes." Agreeing with the f'oregoing authors, 
Betts36 lists selection, evaluation, and organization "as 
companion skills to be acquired by all ef'f'icient readers and 
terms them the keystone of' critical comprehension. Well-
32. ~., PP• 407-408. 
33. Germane and Germane, Silent Reading, P• 69. 
34. Mary E. Pennell and Alice M. Cusack, How to Teach 
Reading (Boston: Houghton Mif'f'lin Company, 1924r;-p:45. 
35. Helen L. Hulsman, "Exercises to Develop Reading 
Organization in Grade Six1 11 (unpublished Master's service 
paper, Boston, 1947), Chapter One Introduction. 
36. 
(Boston: 
Emmett A· Betts, Foundations of' Reading Instruction 
American Book Company, l946),-p. 566. 
~16 
developed organization abilities allow the learner to perceive 
relationships between facts, and therefore, contribute to 
intelligent interpretation.'' 
Broom, Duncan, Emig, Steuber, 37 Strang, 38 and Stone39 
s tress outlining and ·other forms of organization as aids .to 
comprehension. "Training pupils in habits of study that 
increase their power to organize will also increase their 
power to do orderly thinking" says Frederick, Ragsdale and 
Salisbury. 40 Harris41 reports, "The ability to analyze a 
r eading selection, picking out the main points and the 
supporting ideas or facts under each major heading is one 
of the most valuable study skills that a student can acquire.n 
Durre1142 suggests learning to organize ideas by means 
of exercises in outlining material read. "This," he says, 
"can be in several stages of difficulty, with the child at 
• • oom, Mary A. Duncan, Dorothy Emig, Josephine 
Steuber, Effective Reading Instruction in the Elementar! 
School (New York: McGraw-Hill Book Company;-rnc., l942 ,p.217. 
38. Ruth Strang, Problems in the I~rovement of Readin~ 
in High School (Lancaster, Penn; :-The cience Press Pririt ng 
ompany, 1938), p. 344. 
39. Clarence R. Stone, Silent and Oral Reading (Boston: 
Houghton I~fflin Company, 1926), p:-!9~ 
40. Frederick, Ragsdale, and Salisbury, op. cit., p. 291. 
41. Albert J. Harris, How To Increase Reading Ability 
(New York: Longmans, Green-and!Company, 1940), p. 3oo. 
42. Donald Durrell, "Skills _instruction in Intermediate 
Grade Reading, "The National Elementary Principal, 29: 19, 
December, 1949. 
rirst merely arranging titles to paragraphs or classifying 
major and minor ideas which have been present ed to him. 
Or he can match titles to paragraphs, being given a choice 
of three titles one or which rita better than others. Later 
he can make his own outlines." 
Studies or Salisbury43 demonstrates the usefulness or 
teaching outlining to junior high school pupils. Says 
Salisbury, "It appears that outlining, ir thoroughly taught 
at the junior high school level, will bring valuable 
dividends in improved general scholarship in content 
subjects, as well as in reading and reasoning." Goodykoontz44 
presents eighteen lesson types which she proposes ror "the 
gradual developing of sureness in analyzing the material 
read and synthesizing the important items ror ready use.'' 
As the result of a five week training period with systematic 
lessons in reading organization in a sixth grade, Hulsma.n45 
reports, "Specific drill in reading organization can increas.e 
pupil-skill in this field." She also discovered that more than 
ri~e weeks are needed to develop the varied skills necessary 
43. Rachel Salisbury, "Some Effects of Training in 
Outlining", English Journal, 24: ll.l-116, February 1935. 
44. Bess Goodykoontz, "Teaching Pupils to Organize What 
They Read", Elementary English Review, 7: 87-90, April, 1930. 
45. Hulsman, ~· ill•' P• 45. 
in reading organization in the sixth grade. In a similar 
study conducted in a fifth grade Dyer46 concluded that 
definite gains were made after a f'ive weeks' teaching program 
on the basic skills of reading organization. S~P~sing the 
value of organization in the upper grades, Germane and 
Germane47 advise, "One of the fundamental aims of teachers /1 
in charge of seventh and eighth grades and even of high 
school classes, should be to train pupils in making outlines 
and in writing concise summaries of lessons and lectures." 
.. 
Since the modern school organizes much of its instruction 
around problems and activity units in the teaching of social 
studies and the other content subjects many kinds of' 
comprehension skills are needed for gaining information. 
McCallister48 expresses the need for training pupils in the 
reading activities demanded by each content subject. 
Hill49 feels that the teacher in social studies should help 
pupils " to read for large thought units--central thought and 
significant details--rather than to become lost among the 
mass of details often found in social studies publications." 
46. Helen F. Dyer, "Exercises to Develop Reading 
Organization in Grade Five", (unpublished Master's service 
paper, Boston University School of Education, Boston, 1949) 
47. Germane and Germane, Silent Readin~, £2• £!1•, p. 82 
James M. McCallister, ''Reading Diff'icul ties in 
Content Subjects", Elementary School Journal, 
November, 1930 
49. Wilhelmina 
National Elemen 
"Language Arts in the Social Studies, 
al 29: 15-16, October, 1949 
. _9 
' 
J 
--r 
To enable ninth grade pupils to read social studies materials 
with better comprehension, Skahan50 prepared a workbook of 
exercises which stressed reading to get the central idea of 
paragraphs as an aid in grasping the gist o~ an author's 
meaning. Frederick, Ragsdale, and Salisbury51 disclose the 
need ~or the recognition o~ thought patterns in reading in 
the content subjects. To ~ollow the trail or the author's 
thought e~rectively 
the reader identifies order in what he reads and is 
able to follow it through grasping main points and 
supporting points as he goes along and discriminating 
among relative values. With practice it becomes 
second nature ror the learner to uget the dri£t"--
to· discover the purpose o~ the sele.ction and to _ antici-
pate the order or plan of its development. 
The following writers emphasize the need for the development 
of organizational skills in the teaching of the content 
subjects. Says Brink, 52 "The pupil browses through several 
books or articles in search of a needed bit of information; 
when he finds it he reads it intensively, noting details, 
selecting the main issues, finding a definite answer to a 
question, perhaps underlining, or taking notes. Unless he 
can carry on these activities effectively, he is seriously 
5o. Mary Gertrude Skahan, "Improving Reading Comprehensio 
~ in the Social Studies" (unpublished Masterts service paper, 
~Boston University School o~ Education, Boston, 1945) 106pp. 
51. Frederick, Ragsdale, and Salisbury, 2£• £!!•• 
PP• 418-419. 
52. Brink, 2£• ~., P• 378 
r 
handicapped." 
On this same subject McKee53 declares: 
No school which rails to provide derinite instruction 
in perrorming such jobs as these can expect to discharge 
its responsibility ror helping the pupil to acquire · 
skill either in studying the content subjects errectively 
or in attacking problems to be encountered independently 
through reading in lire outside the school. 
Conclusion. In this chapter research related to the 
subject or developing reading comprehension skills has been 
reviewed and the important items noted. 
53. Paul McKee, The Teaching or Reading in the Elementary 
School, (Boston; Houghton Mirrlin Company, l94sr;-pp.414-415. 
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CHAPTER III 
DESCRIPTION OF THE WORKBOOK 
~---- --
CHAPTER I I I -
DESCRIPTION OF THE WORKBOOK 
The workbook consists of thirty-two exercises built , 
to provide pupils in grade eight with instruction and 
practice in the basic skills in reading comprehension vital 
to successful achievement in the social studies. 
Two units of practice drills, presented in eleven 
problems, purport to develop the ability to select and 
organize main ideas and significant details in the reading 
of a social studies textbook. The exercises which are self-
administering and self-scoring provide for individual or 
group instruction. 
The criteria employed in the choice of the textbook 
for the reading selections are: 
1. Provision for the learning of the reading skills 
in the field in which they are to be . applied. 
2. The availability of the text to every eighth 
grade pupil in the school. 
3· Organization of the text. 
4. Sentence and paragraph construction. 
5· Vocabulary content. 
6. Pupil interest in the content. 
The workbook includes the following types of exercises: 
Unit I. Finding major and minor ideas 
A. Finding topic sentences 
B. Ka~ohing paragraph headings and paragraphs 
c. Selecting the best title 
D. Selecting main ideas 
E. Writing titles 
F. Selecting minor ideas 
Unit II. Organizing major and minor ideas 
A. Organizing paragraphs into major and minor 
ideas 
B. Arranging events in sequence 
c. Organizing a selection into main topics 
D. Organizing a selection into main topics 
and subtopics 
E. Re-grouping ideas under broad headings 
Workbook 
Exercises to DeveloR Reading Comprehension 
in Grade Eight 
TABLE OF OONTENTS 
(32 Exercises) 
Type of Exercise Numbers of Pages 
Exercises 
1. Finding topic sentences 1-4 < la- Sa 
2. Matching paragraph 5-10 , 9a-20a 
headings // ( •I 
,. 
-- )' '' 
... 
.. ~ 
3· Selecting the best title :1- 11-12 20a-24a 
4. 
I ,· . 
13-14 21f.a-26a Selecting main ideas ~ .. ' 
-
v-· 
5· Writing titles 4 15-17 t -· 27a-30a 
I 
6. Selecting minor ideas · lS-19 30a-37a 
1· Organizing paragraphs into · 20-21 3Sa-43a 
major and minor ideas ~' ·~ ! 
" " 
s. Arranging events in sequence 22-23 lf-3a-46a 
9· Organizing a selection into 24-26 lf.7a-51a 
main topics 
10. Organizing a selection into 27-29 5J.a-56a 
main topics and subtopics 
11. Re-grouping ideas under 30-32 57a,..64a 
broad headings 
, 
Exercises ~ Develop Reading Comprehension 
To Eighth Grade ~pile who use this workbook, 
The lessons in this workbook will help you to improve 
your ability to read and study. A good reader understands 
and remembers what he reads. In order to be a good reader 
you must learn many reading skills. The exercises in this 
·workbook will help you to learn reading skills that will 
make your school studies easier and will make reading more 
fun. 
Unit One 
Finding Major and Minor Ideas 
Problem I 
can' you find the topic sentence? 
A reading skill which is needed by boys and girls in 
school is the ability to find the main thought in the 
paragraph. To gain the exact meaning of the au thor' s 
message, you must be able to find the main ideas in each 
paragraph that you read. To aid you to find quickly and 
easily the central thought of the paragraph, good writers 
· . us~ topic sentences. A good topic sentence states the 
main ideas of the paragraph which is to be explained and 
ma,de clear. 
llany paragraphs have a topic sentence that tells you 
what the whole paragraph is about. The topic sentence is 
the key that unlocks the paragraph. The topic sentence is 
la. 
~ usually the first sentence or the last sentence in a 
paragraph but it may appear in any place in a paragraph. 
Can you find the topic sentence in the following paragraphs? 
Exercise ! 
Book -used: Edna McGuire and Thomas B. Portwood, 
The ~of ~ Free Nation.New York: 
T"he Macmillan CompanY, 194}, 774pp. 
Activitx: Read each of the following paragraphs and 
look for the topic sentence. You will find the topic 
sentence in each paragraph underlined. You will notice 
that the underlined sentence gives you the main thought 
of the whole paragraph. Number your paper from 1 to 5· 
Each number stands for one of the five paragraphs in 
Exercise A. After each number copy the topic sentences 
of the paragraph~ 
1). Page 317- Paragraph 1: beginning 11 From the veryu etc. 
11 From the very beginning the National Road was filled 
. with travelers. Great stagecoaches rolled over its surface, 
' changing horses frequently enough to keep the coaches moving Jl 
at a good speed. Conestoga wagans also moved along the 
National Road, their curved white covers protecting great 1 
loads of ' freight. Trains of pack animals--both horses and 
mules--likewise carried freight. On the road, too, were 
pfoneer families, traveling by whatever means they had 
toward the frontier." 
' · 
2) • Page 466 - Paragraph 3: beginning 11 There were many 11 etc. 
"There were many conditions in the South that favored 
industrial development. The rivers dropping from highlands 
to costal plains offered waterfalls to turn mill wheels. 
Coal and iron were abundant in some Southern States. There 
were large forests. In due time rich oil fields were 
discovered. Many Southern people would be glad to have 
the opportunity to work in mille or factories." 
I 
/ 
2a 
3). Page 4-67 - Paragraph 6: beginning 11 This flow of" eto. 
"This flow of people into the great production centers 
created certain problems. Oities found it necessary to 
provide means of transportation. HOrse-drawn streetcars, 
private carriages, and wagons were common during the late 
nineteenth century. Oable cars were used in some cities. 
In New York cars drawn by tiny locomotives were used in 
some sections of the city, though horse-drawn cars were 
the rule. Electric street railways were first built in 
the eighties." 
4). Page 70g- Paragraph 5: beginning "Art came much11 etc. 
3a 
11 Art came much closer to the everyday life of the v/. 
American people in the twentieth century than it ever 
had before. Each of the machine-made products that were 
offered to the buying public had represented an art problem 
to the manufacturer. Design and color were planned with 
the greatest of care in order that the product might be 
pleasing and thus find a ready sale. Whether the article 
was a kitchen sink an automobile, a dress, or a school 
textbook made no dtfference, for back of each was a person 
who knew how to apply art principles to the product in hand. 
Thus the American people were being constantly exposed to 
good use of line and color." 
5) • Page 617 - Paragraph 1: beginning 11 The automobile was"et 
"The automobile was not the invention of any one person. 
The va~ious parts that are combined in a oar were developed 
at different times by different men. Each person who 
experimented learned from the mistakes and trials of those 
who had gone before. The modern automobile is the result 
of the combined efforts of hundreds of men who have worked 
at building motor vehiclei• 
Exercise B 
Book used: McGuire, .Q.R.• ill.• 
Ac.iivity: · Read each of the following paragraphs and 
look for the topic sentence. You will find the topic 
sentence in each paragraph underlined. Number your paper 
from 1 to 5· Each number stands for one of the five 
paragraphs in Exercise B. After each number copy the 
topic sentence of the paragraph. 
1). Page 418 - Paragraph 1: beginning "The South, too 11 etc. 
"The South, too, had differences of opinion as to the 
beet method of conducting the war, though these were not 
as marked as were similar differences in the North. But 
in the matter of raising money the Confederacy had mu~ 
trouble. When the blockade cut off foreign trade, the 
South lost a large source of income from customs duties 
(import taxes). When other taxes failed to produce money 
to meet the needs of the government, bonds (promises to 
pay) were issued. Confederate paper money dropped in 
value. It was said that in 1863 a dinner in Richmond 
cost from fifty to one hundred dollars in paper money. 11 
2). Page 419 - Paragraph 4: beginning "Perhaps most diffi-
cult," etc. 
11 Perhaps most difficult of all the problems that the 
Confederate IOldier found waiting for him was that of the 
Negro. By the terms of the Emancipation Proclamation the 
Negroes were free. But these former slaves usually had 
no money, no homes, and no experience in caring for their 
own needs. While there was plenty of work to be done, there 
was very little money with which to pay wages to the workers. 
Negroes did not yet have the rights of citizens. There 
were no public schools where they might hope to receive 
education and training to fit them to live as free men. 11 
3). Page 312 - Paragraph 2: beginning 11 0ne result of11 etc. 
11 0ne result of using this new principle was the creation 
of a need for machine tools that could make parts that were · 
exactly alike. Such tools were invented as they were 
needed. The use of machine tools made still another change 
in American life. The workman who made an entire article 
had to be highly skilled. But when the exact size and 
shape of a part was determined by the machine tool and / 
not by the workman, much lese skill was required on the 
part of the workman. So it ca.me about that as factories 
standardized parts and used machine tools the worker 
needed OnlJ enough skill to tend the machine at which 
he worked. 
4). Page 4J.Jg - Paragraph 1: beginning "At first each" etc. 
"At first each light globe cost a dollar or more. ~ 
in time men learned to use materials that were cheaper 
than bamboo, and this change reduced the cost of the bulbs. 
4a 
At the close of the century bulbs could be bought for as 
little as eighteen cents. In recent years other types 
of electric lamps or bulbs have been produced, and the cost 
still further reduced. •• . 
5). Page 479 - Paragraph 1: beginning "The inventions 
that" etc. 
11 The inventions that provided greatlY improved serfice 
on railroads furnish another reason for their growth. n 
1869 GeorgelNestinghouse secured a patent for an air brake, 
a device that made travel by train much safer than it had 
been before. The development of sleeping cars and dining 
cars made travel more comfortable. The leading figure in 
this field was George M. Pullman, who produced a successful 
sleeping car just at the close of the War Between the 
States. So popular were his cars that tbe Pullman Palace 
Oar Oompany, organized to build them, carried on a huge 
business. Among ether improvements introduced in the 
nineteenth century were steel rails, steel bridges, and 
a device for giving signals. 11 
Exercise Q. 
Book used: lLcGuire, s;m,. .Q.!l.. 
Activity: Read each of the following paragraphs and 
find the topic sentence. Number your paper from 1 to 5• 
Each number stands for one of the five paragraphs in 
Exercise o. After each number write the topic sentence 
that gives the central thought of the whole paragraph. 
1) .Page 324 - Paragraph 1: beginning 11 Railroad building" etc. 
2). II 4oo- tl 1: " 11 In the beginning11 etc. 
3). II 479- " 2: II •• The di acovery of 11 etc. 
4). II 506-
" 
4: II 11 Neither had people" etc. 
5). II 5137- " 4: II "Women as well11 etc. 
Sa 
Exercise J2. 
Book used: ILcGuire, .2J2.• cit. 
Activity: Read each of the following paragraphs and 
find the topic sentence. Number your paper from 1 to 5· 
Each number stands for one of the five paragraphs in 
Exercise D. After each number write the topic sentence 
that gives the central thought of the whole paragraph. 
1). Page 569 - Paragraph 3: beginning "Panama had always" etc. 
2). 
" 64o- .. 2: II 11 On the o ther11 etc. 
3). II 595- II 1: II 11 For many months" etc. 
4). II 506- II 1: II 11 Because strength was11 etc 
5>· II 279 - II 1: II 11 A few years" etc. 
ANSWERS 
EXERCISE A 
1). Page 317- Paragraph 1: Topic sentence- first sentence 
From its very beginning the National Road was 
filled with travelers. 
2). Page 466- Paragraph 3: Topic sentence- first sentence 
There were many conditions in the South that 
favored industrial development. 
3). Page 467 - Paragraph 6: Topic sentence - second sentence 
Cities found it necessary to provide means of 
transportation. 
4). Page 70g- Paragraph 5: Topic sentence- first sentence 
Art came closer td; the everyday life of the 
American people in the ~wentieth century than it ever . I 
had before. 
6a 
5). Page 617- Paragraph 1: Topic sentence - last sentence 
The modern automobile is the result of the combined 
efforts of hundreds of men who have worked at building 
motor vehicles. 
EXERCISE !! 
1). Page 418- Paragraph 1: Topic sentence- second sentence 
But in the matter of raising money the Confederacy 
had much trouble. 
2). Page 419- Paragraph 4: Topic sentence- first sentence 
Perhaps most difficult of all the problems that 
the Confederate soldier found waiting for him was 
that of the Negro. 
;). Page 312- Paragraph 2: Topic sentence- last sentence 
So it came about that as factories standardized 
parts and used machine tools the worker needed only 
enough skill to tend the machine at which he worked. 
4). Page 44g- Paragraph 1: Topic sentence- second sentence 
But in time men learned to use materials that 
were cheaper than bamboo, and this change reduced 
the cost of the bulbs. 
5). Page 479- Paragraph 1: Topic sentence- first sentence 
The inventions that provided greatly improved 
service on railroads furnish another reason for their 
growth. 
EXERCISE C 
1). Page 324- Paragraph 1: Topic sentence- first sentence 
Railroad building continued through the forties 
and the fifties, though no well-ordered plan had yet 
been made to give the country good service. 
2). Page 4oO- Paragraph 2: Topic sentence- second sentence 
This worked a double hardship on the Confederacy. 
7a 
3). Page 479- Paragraph 2: Topic sentence- second sentence 
To build a railroad across the plains, mountains, 
and deserts that lay between the Middle West and the 
Pacific Coast was a tremendous undertaking. 
4). Page 506- Paragraph 4: Topic sentence- first sentence 
Neither had people of this period come to under-
stand that the privilege of living in a democracy 
must be paid for by constant attention to affairs of 
government. 
5). Page 5!7- Paragraph 4: Topic sentence- last sentence 
Indeed, in almost every part of the war effort 
except the actual fighting, women had a part. 
EXERCISE Q 
1). Page 569- Paragraph 3: Topic sentence- last sentence 
The work which Colonel Gorgas did in making Panama 
a healthy place in which -to live was as remarkable 
in its way as was the actual work of constructing the 
canal. 
2). Page 64o- Paragraph 2: Topic sentence- first sentence 
On the other hand~ the invention of some types 
of farm machinery may work a hardship for a time by 
throwing people out of work. 
3). Page 595- Paragraph 1: Topic sentence- second sentence 
However, General Foch realized that to win the 
war his armies must take the offensive (make an attack) 
against the Germane. 
4). Page 506- Paragraph 1: Topic sentence- first sentence 
Because strength was fairly evenly matched between 
the two large parties, smaller political groups 
found that they could exercise power out of all 
proportion to their numbers. 
5). Page 279 • Paragraph 1: Topic sentence- second sentence 
Although there were many people there who owned 
no slaves, Missouri asked to enter as a 11 slave state". 
Ba 
Unit One 
Finding Major and Minor Ideas 
Problem II 
Can you match paragraph headings and paragraphs? 
The purpose of these next exercises is to help you 
select main ideas. 
You have already learned that a paragraph is a sentence 
or a group of sentences that tells about one main idea. A 
good paragraph tells you about just one subject and that 
subject is the main idea of the paragraph. A sentence or 
a group of worqs that gives the main idea of the whole 
paragraph is the heading of the paragraph. Can you match 
paragraph headings and paragraphs? 
Exercise ! 
Book used: McGuire, .Ql2.• .ill• 
Activity: Number your paper from 1 to 5· Each number 
stands for one of the paragraphs in Exercise A. Read para-
graphs 1, 2, 3, 4, and 5· Nine headings are listed after 
the paragraphs. There is one correct heading for eaoh of 
the five paragraphs and in addition there are four extra 
headings which do not fit any paragraph. Read the headings 
below and after eaoh number on your paper write the heading 
that best fits the p~agraph. 
1). Page 563 - ParagraJ)h 4: beginning u For a great 11 eto. 
9a . 
2). 
3). 
4). 
5). 
Page 563 - Paragraph 5: beginning "Once the old11 eto. 
II 
II 
II 
564 -
564-
564 -
II 
" 
II 2: II 
II II 
a). Commodore Perry Reaches Japan 
"In 1904 a war" eto. 
11 As you know" etc. 
11 In 1907 President 11 etc. 
b). United States Stops Japanese Immigration 
c). Japan Selle Manufactured Goods in United States 
d). The United States Opens Up Japan 
e). Japanese Students Study in Foreign Universities 
f). Representatives of Japan and Ohina Discuss Peace Terms 
at Portsmouth 
g). Japan Changes into Progressive Industrial Nation 
h). Americans Oppose Japanese Immigration 
i). Russia and Japan Make Peace 
Exercise !, 
Book used: llcGuire, 2J2.• ill• 
Activity: Number your paper from 1 to 7• Each 
number etands .for one of the paragraphs in Exercise B. 
Read the following seven paragraphs. Ten headings are 
listed after the paragraphs. There is one correct heading 
for each of the seven paragraphs and in addition there 
are three extra headings which do not fit any paragraph. 
Read the headings below and after each number on your paper 
write the heading that best fits the paragraph. 
1). Page 567 - Paragraph 2: beginning 11 The need for" eto. 
lOa 
• 
2). 
3). 
4-). 
5>· 
6). 
7). 
Page 567 - Paragraph 3: beginning "Three things stood11 
II 567 - II 4-: .. 11 The matter of" etc. 
II 567 - " 5! 
II 
"Opinion in the" etc. 
" 568- II l! If "Panama was a11 etc. 
II 569 - " 1: 
.. 
"On November 3" etc. 
II 569 - " 2: " 11 Thus the thre e11 etc. 
a). Panama Canal Shortens Distance from New York to 
San Francisco . 
b). United States Acquired Building Rights from Panama 
c). United States · Favors Panama Route 
d). Obstacles Hinder Building of Canal 
e). Two Nations Jointly Build Canal 
f). United States Encounters Disease in Canal Zone 
g). French Company Secures Right To Build Canal 
h). American People Realize Heed for Canal 
etc • 
1). United States Fails to Secure Land Rights for Canal 
j). Engl~d 1 s Treaty Grants United States Control of Canal 
Exercise .Q. 
Book used: KcGuire, Q:Q.• ,Q.U. 
Activity: Number your paper from 1 to s. Each number 
stands for one of the paragraphs in Exercise o. Read the 
following eight paragraphs. Eleven headings are listed 
after the paragraphs. There is one correct heading for 
each of the eight paragraphs and in addition there are 
three extra headings which do not fit any paragraph. Read 
th~ headings below and after each number on your paper 
lla 
write the heading that beet fits the paragraph. 
1). 
2). 
3). 
4). 
5>· 
6). 
7). 
g). 
Page 48l.,.Paragraph 1: beginning "The grass of11 eto. 
" 4gl- II 2: II "As soon as" eto. 
It 4S2- II 1: " 
11 This northward dr i ve11 eto • 
II 4g2- II 2: .. "However, the oattle11 eto. 
II 4g2_ II 3= II "Cattle men resisted" etc. 
II 482- tl 4: II 11 In time cattle" etc. 
" 
4s2- II 5: II "Western ranching gave" eta 
" ~3- It 1: II "When cattle ran" etc. 
a). Cowboys Lead Healthy Lives 
b). Fenced Ranching Replaces Old Fashioned Ranching 
c). Small Farmers Crowd Cattlemen on Western Lands 
d). Cowboys Guard Cattle on Range 
e). Cattle Graze on Open Range 
f). Texas Rangers Produce Order on Plains 
g). Ranchers Brand Cattle on Range 
h). The Range Yields Immense Meat Supply 
1). Ranchers Battle with farmers for Control of Western 
Lands 
j). Cowboys Use Six Shooters in Indian Battles 
k). Cattlemen Drive Herds to Railroad Centers for Eastward 
Shipment 
Exercise ~ 
Book used: McGuire, Q:Q.• c1 t. 
Activity: Number your paper from 1 to 5· Each 
number stands for one of the paragraphs in Exercise D. Read 
12a 
paragraphs 1, 2, 3, 4, and 5· Nine headings are listed after 
the paragraphs. There is one correct heading for each of 
the five paragraphs and in addition there are four extra 
headings which do not fit any paragraph. Read the headings 
below and after each number on your paper write the heading 
that best fits the paragraph. 
1). Page 326-Paragraph 2: beginning 11 0n April 3, lg60" etc. 
2). II 326- II 3= II "The route from" etc. 
3). II 326- II 4: II "These young riders" etc. 
4). 
5>· 
II 326- II 5= " "Letters were wri tten11 
II 327- II 1: II 11 The Pony Express" 
a). The Fastest Riders of the Pony Express • 
b). Why Pony Express Riders Are Remembered 
c). Four Qualifications of an Express Rider 
d). The Period of Service of the Pony Express 
e). The Method of Carrying Mail on Horseback 
f). The Overland Mail Company to California 
g). The Birth of the Pony Express 
h). The Oregon and California Trail 
i). Routes of Pony Express Riders 
Exercise !. 
Book used: McGuire, QR• cit. 
etc. 
etc. 
Activity: Number your paper from l to 10. Each number 
stands for one of the paragraphs in Exercise E. Read the 
paragraphs in this exercise. Twelve headings are listed 
after the paragraphs. There is one correct heading for 
each of the ten paragraphs and in addition there are two 
extra headings which do not fit any paragraph. Read the 
headings below and after each number on your paper write the 
heading that best fits ·the paragraph. 
1) • . Page 370-Paragraph 1: beginning "By the middle11 eto. 
2). 11 370- 11 2: 11 11 The most pleasant11 etc. 
3). " 370- " 3: " "Plantations varied greatl,a 
etc. 
4). 
5>· 
6). 
7). 
S). 
9). 
10). 
II 
II 
II 
II 
II 
II 
II 
37Q-
371-
371-
371-
371-
371~ 
372-
II 
II 
" 
II 
II 
II 
4: 
1: 
2: 
3: 
4: 
1: 
" 
" 
II 
" 
II 
II 
II 
11 The planter's home" eto. 
"Near the big11 etc. 
"Around the planter's" etc. 
"The South depended" etc. 
ti In a region" etc. 
11 Still another group" etc. 
"Scattered over nearly" et~ 
a). Why Small Farmers Were Not Respected in the South 
b). Food and Homes of Negro Slaves 
c). Why Farming Remained the Occupation of the South 
d). Why Some White People Remained Poor 
e). Farming on Southern Plantations 
f). Why the Planter was the Great Man of the South 
g). Slave Trade in United States 
h). The Mountain Farmers of the South 
i). How the Planter and his Family Lived 
j). United States Divided in Thought 
l4a 
I 
k). Manufacturing Articles on Southern Plantations 
1). The Small Farmers of the South 
Exercise !. 
Book used: McGuire, 212.• .9.11· 
Activity: Number your paper from 1 to 9· Each number 
stands for one of the paragraphs in Exercise F. Read the 
· paragraphs in this exe~cise. Twelve headings are listed 
after the paragraphs. There is one correct heading for 
each of the nine paragraphs and in addition there are three 
·extra headings which do not fit any paragraph. Read the 
headings below and after each number on your paper write 
the heading that best fits the paragraph. 
1). Page 4-54-Paragra.ph 2: beginning II In the early" etc. 
2) • " 454- " 3: 11 11 When a company" eta. 
3). n 454- " 4: 11 "When corporations had" 
4). 
. 5). 
6). 
7). 
S). 
9). 
II 
II 
II 
" 
" 
.. 
a). 
b). 
455- " 
456- II 
. 456- II 
456- II 
456-
" 
456-
" 
1: 
1: 
2: 
3i 
4: 
5: 
If 
" 
II 
II 
II 
.. 
uYou will recall" etc. 
•ene of the" etc. 
"The organization of" 
•At the same" etc. 
11 The change from" etc. 
11 Even when oorporatio' 
Advantages Gained from Big Business 
Opposition to Trusts 
c). How an Enormous Trust Controlled 
an Industr 
d). How Banking Became Centralized 
e). Ohange in 0 
w.nersh1p of BUs!noes Enterpr1s 
II 
f). The Uniting of Corporations in Trusts 
g). The Government and Banking 
h). Evil Practices of Corporations 
i). How Corporations Were Formed 
j). Capital and Labor 
k). Money for Big Business Provided by Bankers 
1). The Growth of Trusts 
ANSWERS 
EXERCISE A 
1). Page 563- Paragraph 4 
d--The United States Opens Up Japan 
2). Page 563- Paragraph 5 
g--Japan Changes into Progressive Industrial ~ation 
3). -Page 564 - Paragraph 1 
i--Ruseia and Japan Make Peace 
4). Page 564 - Paragraph 2 
h--Americane Oppose Japanese Immigration 
5). Page 564- Paragraph 3 
b--United States Stops Japanese Immigration 
EXERCISE ! 
1 1). Page 56 7 - Paragraph 2 
h--American People Realize Need for Canal 
2). Page 567 - Paragraph 3 
d--Obstacles Hinder Building of Canal 
16a 
3). Page 567- Paragraph 4 
-j--England1 s Treaty Grants United States Control of Canal 
4) • Page 56 7 - Paragraph 5 
c--United States Favors Panama Route 
5). Page 568- Paragraph 1 
1--United States Fails to Secure Land Rights for Canal 
6). Page 569- Paragraph 1 
b-- United States Acquires Building Rights from Panama 
7). Page 569 - Paragraph 2 
f--United States Government Encounters Disease in Canal 
Zone 
=EX=E=R;.;..;C=I=S-=E .Q. 
1). Page 4Sl- Paragraph 1 
e--Cattle Graze on Open Range 
2) • Page 4al - Paragraph 2 
k--Cattlemen Drive Herds to Railroad Centers for Eastward 
Shipment 
3). Page 4S2 - Paragraph 1 
h-- The Range Yields Immense Meat Supply 
4) • Page 482 - Paragraph 2 
e--Small Farmers Crowd Cattlemen on Western Lands 
5) • Page 482 - Paragraph 3 
1--Ranchers Battle with Farmers for Control of Western 
Lands 
6). Page lla2 - Paragraph 4 
b-- Fenced Ranching Replaces Old Fashioned Ranching 
17a 
7). Page 482- Paragraph 5 
d--Oowboys Guard Cattle on Range 
8). Page 4S3 - Paragraph 1 
h--Ra.nchers Brand Oattle on Range 
EXERCISE .D 
-
1). Page 326 - Paragraph 2 
g--The Birth of the Pony Express 
2). Page 326- Paragraph 3 
1-Rout·es of Pony Express Riders 
3). Page 326 - Paragraph 4 
b--Why Pony Express Riders Are Remembered 
4). Page 326 - Paragraph 5 
e--The Method of Carrying Mail on Horseback 
5). Page 327- Paragraph 1 
d--The Period of Service of the Pony Express 
;;;.E=XE=R~C;.,;;I....,S=E [ 
1). Page 370- Paragraph 1 
j--The United States Divided in Thought 
2). Page 370- Paragraph 2 
f-Why the Planter Was the Great Man of the South 
3). Page 370- Paragraph 3 
e--Farming on Sou.thern Plantations 
4). Page 370- Paragraph 4 
b--Food and Homes of Negro Slaves 
5). . Page 371 - Paragraph 1 
l da 
k--Kanufacturing Articles on Southern Plantations 
6). Page 371- Paragraph 2 
i--How the Planter and his Family Lived 
7). Page 371- Paragraph 3 
1--The Small Farmers of the South 
S). Page 371- Paragraph 4 
a--Why Small Farmers Were Not Respected 1n the South 
9). Page 371- Paragraph 5 
h--The Mountain Farmers of the South 
10). Page 372 - Paragraph 1 
d--Why Some White People Remained Poor 
EXERCISE F 
1). Page 454- Paragraph 2 
e--Change in Ownership of Business Enterprises 
2). Page 454 - Paragraph 3 
i--How Corporations were Formed 
3). Page 454- Paragraph 4 
f--The Uniting of Corporations in Trusts 
4). Page 455- Paragraph 1 
1--The Growth of Trusts 
5). Page 456- Paragraph 1 
c-How an Enormous Trust Controlled an Industry 
6). Page 456- Paragraph 2 
k--Money for Big Business Provided by Bankers 
7). Page 456- Paragraph 3 
d--How Banking Became Centralized 
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g) • Page 456 - Paragraph 4 
a--Advantages Gained from Big Business 
9) • Page 456 - Paragraph 5 
h~-Evil Practices of Corporations 
Unit One 
Finding Major and Minor Ideas 
Problem III 
Can you select the best title? 
You have learned that a group of words that gives 
the main idea of the whole paragraph is the heading or 
title of the paragraph. The title gives you the main 
thought of the whole paragraph in short form. Can you 
select the best title for each of the following paragraphs? 
_E.::x.=.e:.r.:.c .:.i.=.s e.:. A 
Book used: McGuire, Q.R• ill· 
Activity: Number your paper from 1 to 5· Each 
number stands for one of the paragraphs in Exercise A. 
After each of the following paragraphs you will see a 
group of three titles. Read the first paragraph. Then 
read the three titles listed after the first paragraph. 
Which of the three titles best gives the main idea of 
this paragraph? After 1 on your paper write the title 
which you think is best for this paragraph. Do the same 
thing for the other paragraphs. 
20a 
1). Page 312 - Paragraph 1: beginning "Before factories were" 
etc. 
a). How Standardization of Parts Originated 
b). Modern Methods of Manufacturing 
c). How the Workman Completed An Article 
2). Page 444 - Paragraph 5: beginning "Newspapers kept pace" 
etc. 
a). How the Fountain Pen and the Typewriter Aided 
the Reporter 
b). How Newspapers Made Use of New Inventions 
c). How the Linotype Machine Improved the Newspaper 
3). Page 449 - Paragraph 1: beginning 11 The invention of11 etc. 
a). Changel Made by the Invention of the Electric Light 
b). The Beginning of New Business Enterprises 
c). More Attractive Theaters and Amusement Places 
4). Page 615 - Paragraph 4: beginning 11 The Power Age11 etc. 
a). The Creation of New Types of Work 
b). The Waste of Natural Resources 
c). The Effects of the Power Age 
5). Page 626- Paragraph 2: beginning 11 Many devices have" etc. 
a). The Rules of Air Traffic 
b). How the Pilot Uses the Radio Bean 
o). Devices that Make Flying Safer 
Exercise ~ 
Book used: :McGuire, .212.• ill• 
2la 
Activity: Number your paper from 1 to ·5· Each number 
stands for one of the paragraphs in Exercise B. After 
each of the following paragraphs you will see a group of 
three titles. Read the paragraphs carefully and select the 
best title for each paragraph. Be sure you select the 
title that gives the main thought of the whole paragraph. 
1). Page 70S - Paragraph 3: beginning 11 At the beginning" etc. 
a). Experimentation with New Styles in Art 
b). Styles of European Art 
c). How Art Showed the Life of the Times 
2). Page 710 - Paragraph 4: beginning "The machine had11 etc. 
a). The Invention of the Phonograph and Radio 
b). Increased Musical Growth in America 
c). The Symphony Orchestra and Opera Companies 
3>· Page 31S - Paragraph 5: beginning 11 In lSl 7 thi s11 etc. 
a) • Looks in the Erie Canal 
b). The Erie Canal Route 
c). Building the Erie Canal 
4). Page 325 - Paragraph 6: beginning 11 The contract for 11 etc. 
a). The Concord Stagecoaches to the West 
b). How the Butterfield Company Conducted the First 
Overland Mail Service 
c). Swing Stations by the Butterfield Company 
5). Page 626 - Paragraph 1: beginning "Duri1,1g these years" etc. 
a). More Comfortable Plane Service 
22a 
b). The Popularity of Plane Travel 
_o). The Stewardess on the Transport Plane 
ANSWERS 
Exercise A 
1). Page 312- Paragraph 1 
a--How Standardization of Parts Originated 
2) • Page 444 - Paragraph 5 
b--Row Newspapers Made Use of New Inventions 
3) • Page 449 - Paragraph 1 
a--Changes Made by the Invention of the Electric Light 
4). Page 615 - Paragraph 4 
c--The Effects of the Power Age 
5). Page 626 - Paragraph 2 
c--Devices that Make Flying Safer 
Exercise ~ 
1) • Page 70g - Paragraph 3 
o-- How Art Showed the Life of the Times 
2) • Page 710 - Paragraph 4 
b--Increased Musical Growth in America 
3>. Page 31g - Paragraph 5 
a--Building the Erie Canal 
4). Page 325 - Paragraph 6 
b--Bow the Butterfield Company Conducted the First 
Overland Mail Service 
23a 
5) • Page 62 6 - Paragraph 1 
a--More Comfortable Plane Service 
Unit One 
Finding Major and Minor Ideas 
Problem IV 
Can you select main ideas? 
You have learned to recognize main ideas by finding 
topic sentences. Sometimes the main idea of a paragraph 
is implied, not stated in a topic sentence. Whether under-
stood or expressed every good paragraph contains one central 
idea.· Finding the main idea of a paragraph is a good way 
to make sure that you understand what you read. 
select main ideas in the following paragraphs? 
Exercise !i 
Book used: McGuire, .QR.• oi t .• 
Can you 
...... t 
1-
--
Activity: Number your paper from 1 to 5· Each number 
stands for one of the five paragraphs in Exercise A. Read 
the first paragraph. After the paragraph you will find an 
incomplete sentence. After number l on your paper write 
the word or words needed to complete the sentence. The 
completed sentence will express the main idea of the 
-paragraph. Do the same thing for the other paragraphs in 
this exercise. 
1). Page 14 - Paragraph 1: beginning •• Henry knew that" etc. 
29-a 
Prince Henry prepares to advance ______ • 
2). Page 15 - Paragraph 1:· beginning 11 Several more years" etc. 
Vasco da Gama reached ------- 01 the sea route. 
3). Page 622 - Paragraph 4: beginning "By the time11 etc. 
During the World War United States built up a-------· 
4). Page 527 - Paragraph 1: beginning 11 Another such opportu-
nity" etc. 
Fairs and art exhibits created an interest in------~· · 
5). Page 546 - Paragraph 3: beginning 11 Later years were'' etc. 
Alaska has become a great source of ______ to United States. 
Exercise ! 
Book used: McGuire, .2J2.• £11• 
Activity: Read each of the following paragraphs and 
find the main idea expressed. Number your paper from 1 to 
5· Each number stands for one of the paragraphs in Exercise 
B. After each number, write a sentence that tells the main 
idea of the whole paragraph. Use your own words but keep 
your sentences as short as possible. 
1). Page 4-7S- Paragraph 1: beginning 11 Perhaps no leader" etc. 
2). II 487- •• 2: II 11 It had a.l ways" etc. 
3). II 33S- II 4: II 11 The idea of" eto. 
11-). II 493- II 2: II 11 The latter years" etc. 
5). II 516- II 2: II 11 The rapid development" 
eto. 
25a 
ANffiYERS (Approximate) 
Exercise A 
-
1). Page 1~ - Paragraph 1 
navigation 
2). Page 1~ - Paragraph 1 
ndia 
3). Page 622 - Paragraph 4 
powerful air force 
4). Page 527 - Paragraph 1 
art 
5). Page 5~6 - Paragraph 3 
wealth 
Exercise ~ 
1) • Page 47g - Paragraph 1 
Hill built railroads in the Northwest and developed 
this section. 
2). Page 4e7- Paragraph 2 
The farmers of the South grew new crops. 
3). Page 33g- Paragraph 4 
South Carolina threatened secession if United States 
enforced the tariff law. 
4). Page 493- Paragraph 2 
Farmers gain benefits by organization. 
5) • Page 516 - Paragraph 2 
Increased wealth and changes in ways of living led 
to a period of crime. 
26a 
Unit One 
Finding Major and Minor Ideas 
Problem V 
Can you write titles? 
By this time you have learned to select the main idea 
of a paragraph. You have stated the main idea of paragraphs 
using sentences. Now you will need practice in writing 
ti t les ror paragraphs ustng groups of words that give the 
main idea of a paragraph. Instead of writing the main 
idea as a sentence "A boy paints a famous picture," Write 
"A Boy Artist." 
Read the following paragraph. Can you write a good 
t itle for it? 
Book used: McGuire, .2£• ill· 
1). Page 646- Paragraph 1: beginning "There are todayn etc. 
A good title for this paragr aph is: Research Workers 
What is a good title for the next paragraph? 
2). Page 649 -Paragraph 2: beginning "By careful plant" etc. 
-
a good title for this paragraph is: Scientific Farming 
Exercise t::, 
Book used: Loc. ~· 
Activity: Read the fiv e paragraphs in this exercise. 
Number your paper rrom 1 to 5. Each number stands ror one 
of the paragraphs in this exercise. After each number 
Q,.,~tor; Univ~it¥ 
Schoof of Education 
"- Library __ 
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write a suitable title £or the paragraph. 
1). Page 646-Paragraph 5: beginning "Among the best't etc. 
2). " 647- " 3: It "A Chemical product" etc. 
3). 
" 
650-
" 
3: 
" 
''The success that" etc. 
4). 
" 
648- It 2: 
" 
''Recently a group" etc. 
5). 
" 
648-
" 
1: 
" 
"Ways to prevent" etc. 
Exercise B 
Book used: McGuire, .2E.• ~· 
Activity: Read the five paragraphs in this exercise. 
Number your paper £rom 1 to 5. Each number stands for one 
of the paragraphs in this exercise. After each number write 
a suitable title for the paragraph. 
1). Page 559-Paragraph 2: beginning "The missionaries follow" 
etc. 
2). It 560- It 1: 
" 
"A little later" etc. 
3). " 560- " 2: 
1.1 
"The A.Jnerican settlers"etc. 
4). 
" 
561- ft 1: " "In 1877 the" etc. 
5). " 562- " 1: It "The Hawaiian Islands" 
Exercise C =~..;;.-...-.. -
Book used: !!2.£• ill• 
~ctivity: Read the five paragraphs in this exercise. 
Number your paper from 1 to 5. Each number stands for one 
or the paragraphs in this exercise. After each number 
write a suitable title for the paragraph. 
1). Page 556-Paragraph 1: beginning "In January, 1899 11 etc. 
etc. 
2). u 558- It 1: " "Living conditions in"etc. 
28a 
3). Page 558-Paragraph 3: beginning "Another improvement has" 
etc. 
4). " 
5). . " 
558-
558-
,, 
" 
4: 
" 
5: 
" 
"Under Spanish rule" etc. 
"The islands have" etc. 
ANSWERS {Approximate) 
, Exercise ! 
1). Page 646 - Paragraph 5 
Bakelite or Plastics 
2). Page 647 - Paragraph 3 
Nylon 
3). Page 650 - Paragraph 3 
Carver•a Agricultural Discoveries 
4). Page 648 - Paragraph 2 
The Value o:r 11Sulf'a" Drugs 
5). Page 648 - Paragraph l 
Disease Control With Advanced Medical Methode 
Exercise B 
1). Page 559 - Paragraph 2 
Missionary Work in Hawaiian Islands 
2). Page . 560- Paragraph l 
Sugar Growing in Hawaiian Islands 
3). Page 560 - Paragraph 2 
Annexation o:r Hawaiian Islands 
4). Page 561 - Paragraph 1 
An Important Naval Base 
5). Page 562 - Paragraph l 
The Prosperity o:r the Hawaiian Island 
Exercise C 
1). Page 556 - Paragraph l 
President McKinley's Philippine ~oliey 
2 9a 
... 
2). Page 
3). Page 
4). Page 
5). Page 
558 - Paragraph 1 
Education in the Philippine Islands 
558 - Paragraph 3 
Transportation in the Philippines 
558 - Paragraph 4 
The Government or the Philippines 
558 - Paragraph 5 
. Products or the Philippines 
Unit One 
Finding Major and Minor Ideas 
Problem VI 
Can you select minor ideas: 
You have learned that every good reader underatands 
clearly the main thought or major idea or a paragraph. [A 
c...._ 
good reader also understands and uses the minor ideas or 
details of a paragrapb;J Minor ideas make the major idea 
clear, understandable arid more in~eresting. You already 
' can select major ideas. Now you are ready for the next 
problem. Can you select minor ideas in the rollowing 
paragraphs? Read the next paragraph. 
Book used: McGuire, ~· £!!• 
1). Page 204- Paragraph 3: beginning "The long delay" etc. 
The major :klea: 
I The question of ownership or western lands caused the 
states to delay in accepting the Articles or 
Confederation • 
30a 
Minor ideas: 
A. Seven states claimed great stretches of land 
beyond the Appalachian Mountains. 
·B. Many claims overlapped. 
c. Six states that owned no western land asked 
the others to give up their claims to the 
National Government. 
D. When these claims were surrendered, the six 
states accepted the Articles of Confederation. 
Exercise ! 
Book used: McGuire. ££• £!!• 
Activity: Read each of the following paragraphs and 
find the minor ideas. A£ter each paragraph you will find 
the major idea given. The minor ideas are given in part. 
You are to complete the minor ideas by filling the blanks. 
Number your paper ,from l to 4. Each number stands for one 
o:f the :four paragraphs in Exercise A.. Below number l on 
your paper write the word or words needed to complete 
each minor idea statement :for the :first paragraph. The 
completed statements will express the minor ideas o:f the 
~irst paragraph. Do the same thing for the other paragraphs 
in Exercise A. 
l). Page 146 - Paragraph 3: begi,nning "In this struggle'' etc. 
Major idea: 
England planned to increase her wealth by using her 
colonies in America. 
Minor ideas: 
A. The colonies could furnish :for 
English factories. ----- ---
3la 
B. The colonies could buy _____ _____ ~rom England. 
c. The colonies could increase English s~ipping 
by using vessels. 
D. The colonies could pay duties on 
.articles brought into the colonies. 
2). Page 154 -Paragraph 3: beginning "The strongest objection" 
etc. 
Major ideas: 
The colonists strongly opposed the Stamp Act. 
Minor ideas: 
A. Until the Stamp Act was removed -------
not to import British goods. 
agreed 
B. Lawyers protested the Act because 
required on legal papers. ----
were 
C. The led riots showing their 
hatred of the laws:---
D. Dummy ~igures representing were 
burned. 
E. Some colonists showed their opposition by 
ruining the home o~ • 
3). Page 45 - Paragraph 4: beginning "The Frenchmen who" etc. 
Major idea: 
Frenchmen came to America ~or several reasons. 
Minor ideas: 
A· Some came to conquer ~or the king. 
----
B. Some wished to unknown regions. 
-----
c. Some came to convert the Indians. 
D. and came to get ~urs. 
------- ------
32a 
4). Page 170 -Paragraph 1: beginning "Events were rapidly" 
etc. 
Major idea: 
The events or 1775 and or 1776 made the American 
colonists seek independence. 
Minor ideas: 
A. The king rerused to receive the _ sent by 
the colonists. 
B. The king hired to conquer 
the colonists. ------------
c. The colonists set up ___ independent or England. 
D. The colonists proved that they could • 
-----
E. wrote a pamphlet called "Common 
Sense" which supported independence. 
5). Page 491- Paragraph 3: beginning "In 1862 Congress" etc. 
Major idea: 
The Homestead Act provided that certain public lands 
should be opened to settlement. 
Minor ideas: 
A· A homestead contained and acres. 
B. To secure a homestead a citizen must enter his 
-------- at a land orrice and pay a small ____ • 
c. ''Proving up on a claim" meant living on the 
land ror years. 
D. Most or the homesteaders remained on their 
as rarmers. 
----
Exercise B 
Book used: McGuire, ~·~· 
Activity: In this exercise you are given the major 
idea or the paragraph, but you will have to make your own 
33a 
"I 
statements o~ the minor ideas or details o~ the paragraph. 
After the paragraph you will see blank lines which indicate 
the number o~ minor ideas contained in the paragraph. 
Number your paper rrom 1 to 5. Below number 1 on your 
paper give the minor ideas of the first paragraph as brie~ly 
as possible• Do the same thing ror the other paragraphs 
in this exercise. 
1 ) . Page 268 -Paragraph 3: beginning "It is usual" etc. 
Major idea: 
Indians orten dirrered more than they resembled 
each other. 
Minor ideas: 
A. 
---------------------------------------------
B. 
2). Page 271 - Paragraph 3: beginning "Between the Mississippi' 
etc. 
Major idea: 
To the Indian tribes who lived on the plains the buffalo 
was very important. 
Minor ideas: 
A·---------------------------------------------
B·------------------------------------------c. __________________________________________ ___ 
3 ) . Page 274 -Paragraph 1: beginning "In central and" etc. 
Major idea: 
Tribes of Indians, living in California and inland 
regions, had a hard time in securing food. 
Minor ideas: 
A. 
34a 
B·---------------------------------------------c. ____________________________________________ _ 
4). Page 238 -Paragraph l: beginning "Ill an ef'fort" etc. 
Major idea: 
Laws regulating American trade were passed to make England 
and France respect American rights on the seas. 
Minor ideas: 
A·--------------------------------------------
B·--------------~----------------------------c. __________________________________________ __ 
5). Page 110 - Paragraph l: beginning "The English had" etc. 
Major idea: 
England wished to own New Netherlands. 
Minor ideas: 
A·--------------------------------------------
B·--------------------------------------------c. __________________________________________ __ 
D·--------------------------------------------
ANS\VERS (Approximate) 
Exercise A 
l). Page r46 -Paragraph 3 
A. raw materials 
B. f'inished products 
c. English 
D. customs 
2). Page 154- Paragraph 3 
A· merchants 
B. stamps 
c. Sons of' Liberty 
D. stamp of'f'icers 
t e lieutenant- overnor of Massachusetts 
35a 
3). Page 45 - Paragraph 4 
A. territory 
B. explore 
c. priests 
D. merchants - traders 
4). Page 170 - Paragraph 1 
A. petition 
B. twenty thousand German troops 
c. governments 
D. .fight 
E. Thomas Paine 
5). Page 491 - Paragraph 3 
A. one hundred - sixty 
B • claim - .fee 
c. .five 
D. land 
Exercise B 
1). 
-
Page 268 - Paragraph 3 
A. The shade o.f the skin o.f the Indian varied .from a 
light copper to a near black. 
B. Within the area which is now the United States between 
two and three hundred Indian languages were spoken. 
2). Page 271 - Paragraph 3 
A. The bu.f.falo .furnished them meat to eat and skins 
.for clothing and the covering o.f tepees. 
B. The tendons o.f the bu.f.falo made cords .for bows and 
thread to sew the skin o.f their clothing. 
c. The Indians made tools .from the horns o.f the bu.f.falo. 
3). Page 274 - Paragraph 1 
A· These Indians could secure little .food by hunting 
and .fishing. 
B. These Indians dug roots and picked wild plants .for 
.food. . 
c. These tribes were sometimes called the "Digger Indianan 
because o.f their habit o.f digging .for roots. 
36a 
4). Page 238 - Paragraph l 
A. One law closed American ports to certain British 
products. 
B. After the rirst law railed the Embargo Act was passed. 
c. The Embargo Act allowed no ship to leave American 
ports. 
5). Page llO - Paragraph l 
A. New Netherland separated the English colonies or 
Virginia and Massachusetts. 
B. England was jealous or the Dutch who by 1650 
possessed the carrying trade or the world. 
c. England was jealous of Holland's trade with the 
English colonies. 
D. England cla~ed the land occupied by the Dutch 
because or the explorations of the Cabots. 
37a 
Unit Two 
Organizing Major and Minor Ideas _ ___. 
Problem I 
Can you organize e. paragraph into major and minor ideas? 
In Unit One you learned to select both major and 
minor ideas in e. paragraph. In this unit you will learn 
to organize major and minor ideas. Read the ~ollowing 
paragraph and decide which ideas are ~ ones and which 
ideas are minor ones. After the paragraph is an outline 
which shows clearly the main and minor ideas. The outline 
which has been made ~or you is the ~or.m o~ outline you will 
use 1n placing minor ideas under main ideas 1n this unit. 
Book used: McGuire, ££• £!!•• page 6, paragraph 1. 
Sample Outline 
I. There were three-well established trade routes. 
A· The southern route, by way o~ Indian Ocean and 
Red Sea, was largely a sea route. 
B. The middle route was in part a land and in part a 
sea route through the Indian Ocean, Persian Gul~ 
and Tigris River. 
c. The northern route was across Asia to the Black or 
Mediterranean Sea. 
Study the sample outline o~ the paragraph. Note the 
~allowing rules that you must apply in making an outline. 
l. Major ideas or main topics are numbered with 
Roman Numerals. 
38a 
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2. Minor ideas or subtopics under each Roman Numeral 
are lettered with capitals. 
3. Each main topic and each subtopic begins with a 
capital letter. 
4. Main topics are always placed an equal distance 
rrom the lert edge or the paper. 
5. Subtopics are always placed an equal distance 
from the left edge of the paper. 
6. Subtopics are indented a greater distance than main 
topics to show that they are . divisions or the main 
topic. 
7. Proper indentation is kept throughout an outline 
with Roman Numerals falling under Roman Numerals 
and capital letters under capital letters. 
Following these rules, can you outline the next paragraph? 
Exercise A 
Book used: McGuire, ££• £!!• 
Activity: Read each of the following paragraphs. After 
each paragraph you will find the major and minor ideas listed 
for you in improper order. You will decide which idea is the 
main one and which ideas are minor ones and arrange them in 
outline for.m. Reviewing the sample outline will help you to 
arrange the ideas. Number your paper from 1 to 3. Each 
number stands ror one or the three paragraphs in Exercise A. 
Below number 1 on your paper write the outline ror the rirst 
paragraph. Do the same thing for the other paragraphs in 
Exercise A. 
1) . Page 10- Paragraph 4: beginning "Among the earliest" etc. 
1). Sailors could find their position at sea by 
looking at t he sun or stars using the astrolabe. 
39a 
2). Instruments brought to the West by traders 
aided navigation. 
3). By using the compass, sailors could find their 
directions and set their course at sea. 
2) • Page 10- Paragraph 6: beginning "Knowledge or geography" 
etc. 
1). Maps became more complete and correct as map 
makers added information gained by traders, 
missionaries and sailors. 
2). Sailing charts aided sailors, giving information 
about the coast line. 
3). Knowledge or geography increased. 
3). Page 419- Paragraph 3: beginning ''When the Confederate"etc 
1). Little hard money was left in the South and 
paper money bad no value. 
2). Destruction or railroads hindered transportation. 
3). The Confederate soldier, returning from war, 
found a changed homeland. 
4). The freeing or slaves had upset the plantation 
system. 
5). Houses, barns, bridges, and public buildings 
had been destroyed in some sections. 
Exercise B 
Book used: McGuire, ~· £!!• 
Activity: In this exercise the main and minor ideas 
are not listed for you. This time you will select both 
main ideas and minor ideas and arrange them in oorrect 
outline ror.m. Read each paragraph and then outline it. 
1). Page 354- Paragraph 5: beginning "Lithographing came into" 
etc. 
4oa 
I. 
A. 
B. 
c. 
2). Page 421 - Paragraph 2: beginning ".Among the Northern"etc. 
I. 
A. 
B. 
c. 
3). Page 408 -Paragraph 1: beginning "Geography determined 
quite" etc. 
I. 
A. 
B. 
c. 
D. 
ANSYI'ERS (Approximate) 
Exercise A 
-
1). Page 10- Paragraph 4 
I. Instruments brought to the West by traders aided 
navigation. 
A. By using the compass sailors could find their 
directions and set their course. 
B. Sailors could find their position at sea by 
looking at the sun or stars using the astrolabe. 
4la 
2) . Page 10 -Paragraph 6 
I. Knowledge or geography increased. 
A. Sailing chart·s .aided sailors by giving them 
information about the coast line. 
B. Maps became more complete and correct as 
map makers added information gained by traders, 
missionaries and aailors. 
3). Page 419 - Paragraph 3 
I. The Confederate soldier, returning from war found 
a changed homeland. 
A. Houses, barns, bridges and public buildings 
had been destroyed 1n some sections. 
B. The freeing of slaves had upset the plantation 
system. 
c. Little hard money was left in the South and 
paper money had no value. 
D. Destruction of railrpads hindered transportation. 
Exercise B 
1') • Page 354 - Paragraph 5 
I. The lithographs made by Currier and Ives help people 
today to understand li~e in the nineteenth century. 
A· Lithographs of Currier and Ives showed typical 
scenes of country life of the times. 
B. Lithographs, after being run off the stones 
in black and~hite, were colored by hand. 
c. Lithographs were produced for over half a 
century. 
2). Page 421- Paragraph 2 
I. Northern men or poor character gained positions of 
power in the government. 
A. Men secured government offices by inrluencing 
the votes of Negroes. 
42a 
B. Northerners used their offices to make easy 
money for themselves. 
c. These northerners were called "carpet--baggers" 
because they usually carried all their 
possessions in a bag made of carpet. 
3}. Page 408 -Paragraph 1 
I. Geography determined the plan of fighting in the 
Confederacy. · 
A. The control of the Mississippi River by either 
the Union or Confederate forces was a key point. 
B. The capture of Richmond, protected geographi-
cally, was the object of the Northern forces. 
c. The control of Atlantic and Chattanooga, 
railroad centers, was vital to transportation 
of troops and supplies. 
D. The control of farm areas, sources of food 
supply, was essential. 
Unit Two 
Organizing Major and Minor Ideas 
Problem II 
Can you arrange events in sequence? 
If you wished to tell your classmates about a topic 
you had read about in your history book you would want 
to tell the incidents in the order in which they happened. 
In order to do this, you would make a list of the most 
important happenings arranged in the correct order. Can 
you arrange in sequence the incidents related in the 
following selections? 
Exercise A 
-
Book used: McGuire, ££• cit., Page 44 - Paragraph 2 
to Page 45 - Paragraph 2 
Activity: Number your paper from 1 to 6. Read the 
above selection to discover the sequence of events. Read 
the llst of incidents following this explanation. Decide 
which incident comes first in the selection. Write the 
letter of that incident after number 1. Arrange the other 
events in sequence by writing the letters of the events 
after the numbers. The dates given in the selection for 
some of the events will aid you in arranging the events in 
the right order. 
Early Attempts of English to -Found Colonies in America. 
a). The Roanoke men settlers returned to England. 
b). Gilbert, sailing to land that is now Maine. 
made no settlement there. 
c). Gilbert and Raleigh gave to later Englishmen 
the idea of colonizing North America. 
d). Sir Humphrey Gilbert took possession of 
Newfoundland and St. Johns for English. 
e). Sir Walter Raleigh planted a colony of men, 
women, and children at Roanoke remembered 
as the "Lost Colony". 
f). Raleigh sent out an expedition to explore the 
Atlantic coast of North America. 
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Exercise B 
Book used: McGuire, ££• cit., Page 46 - Paragraph 2 
to Page 48 - Paragraph 2. 
Activity: Number your paper from 1 to 6. Read the 
above selection to discover the sequence of' events. Read 
the list of' incidents that follows this explanation. Find 
the incident that comes first in the selection. Write the 
letter of' that incident after number 1. Arrange the other 
events after the numbers. The dates given in the selection 
will aid you in arranging the events in the right order. 
The Exploration of Canada 
a). Champlain and his expedition explored the Bay of' 
Fundy region. 
b). Cartier vainly attempted to establish a French 
colony. 
c). Champlain recorded valuable information about the 
St. Lawrence Valley and t~e lake region he had 
explored. 
d). Cartier explored the Gulf .of St. Lawrence and made 
the first claim of land for France in the New Wor~d. 
e). Champlain founded a settlement on the site of the 
present city of Quebec. 
f). Cartier explored the St. Lawrence to the place 
where Quebec and Montreal are ~ocated. 
ANSWERS 
Exercise fi 
1. d--Sir Humphrey Gilbert took possession of Newfound~and 
and St. Johns for the Eng~iah. 
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2. b--Gilbert, sailing to land that is now Maine, made 
no settlement there. 
3. f--Raleigh sent out an expedition to explore the 
Atlantic coast of North America. 
4. a--The Roanoke men settlers returned to England. 
5. e--Sir Walter Raleigh planted a colony of men, women, 
and children at Roanoke remembered as the "Lost Colony" 
6. c--Gilbert and Raleigh gave to later Englishmen the 
idea of colonizing North America. 
Exercise B = ...... ...;.,;;o,~-
1. d--cartier explored the Gulf of St. Lawrence and made 
the first claim of land for France in the New World. 
2. f--Cartier explored the St. Lawrence to the place where 
Quebec and Montreal are located. 
3. b--Cartier vainly attempted to establish a French colony. 
4. a--Champlain and his expedition explored the Bay of 
Fundy region. 
5. a--Champlain founded a settlement on the site of the 
present city of Quebec. 
6. c--Champlain recorded valuable information about the 
St. Lawrence Valley and the lake region he had 
explored. 
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Unit Two 
Organizing Major and Minor Ideas 
Problem III 
Can you organize a selection into main topics? 
In Problem I you learned to outline the ideas of a 
paragraph. In this problem you will learn to outline the 
ideas of a longer selection. In organizing a longer selec-
tion you will find the topical outline very useful. It 
will aid you in outlining the ideas in concise and definite 
form. 
Read the next selection to discover what the author is 
talking about. 
Book used: McGuire, 2J2.• .Qil. , Page 10 - Paragraph 4 
to Page 11 - Paragraph 4. 
Choose a title for the whole selection. (You know that 
the title gives in a few words what the entire selection is 
explaining.) 
A good title is: Factors Aiding Exploration 
Re-read the selection to discover the main divisions. 
(Finding the main idea expressed by each paragraph will 
help you to find the main divisions.) 
Choose a good title for each paragraph. These titles 
will be the main topics in your outline. Before these main 
topics you will use Roman Numerals for Roman Numerals point 
out main divisions. 
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Oan you organize a selection into main topics? 
Exercise A. 
Book used: McGuire, QR.• cit., Page 10 - ·Paragraph 4 
to Page 11 - Paragraph 4 
Activity: In this exercise you will complete an outline 
of the selection you have just read. The first two main 
1 topics were supplied by writing titles for the first two 
paragraphs in the selection. You will write titles for 
the next four paragraphs. These titles will be the other 
main topics needed to complete the outline. 
Incomplete Outline 
Factors Aiding Exploration 
I. The use of sailing instruments 
II. Improved sailing ships 
III. 
IV. 
v. 
VI. 
Exercise ~ 
Book used: Loc. cit. Page 105 - Paragraph 6 
to Page 107 - Paragraph 5· 
Activity: Make an outline of the above selection by 
supplying a title and main topics. Be sure that your title 
of the selection gives in a few words what the entire 
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selection is explaining. Write titles for each of the six 
paragraphs in the selection • . These titles will be the main 
topics in your outline. 
(Title) 
I. 
II. 
III. 
IV. 
v. 
VI. 
Incomplete OutlinA 
Exercise C 
Book used: McGuire, .Ql2.• Q!i., Page 454 - Paragraph 2 
to Page 457 - Paragraph 4. 
Activity: Make an outline of the above selection by 
supplying a title and main topics. Be sure that your title 
of the selection tells what the entire selection is 
explaining. Write titles for each of the twelve paragraphs 
in the selection. These titles will be the main topics in 
your outline. 
(Title) 
I. 
II. 
III. 
Incomplete Outline 
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IV. 
v. 
VI. 
VII. 
VIII•--------------------------------
IX. 
x. 
XI. 
XII. 
Exercise !. 
ANSWERS (Approximate outlines) 
Factors Aiding Exploration 
I. The use of sailing instruments 
II. Improved sailing ships 
III. Increase in knowledge of geography 
IV. Belief by some people in spherical shape of earth 
v. Increase in the spread of knowledge 
VI. More daring sailors 
Exercise 1! 
I. 
II. 
III. 
IV. 
v. 
VI. 
VII. 
Exercise Q. 
I. 
II. 
III. 
The Founding of Maryland 
Proprietary government 
Religious refuge 
Royal land grant 
Preparations for sailing 
Selection of site for settlement 
Prosperity of Maryland 
Changes in government 
New Systems of Business Organization 
Changes in ownership of business enterprises 
Formation of corporations 
Uniting of corporations in trusts 
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IV. 
v. 
VI. 
VII • . 
VIII~ 
IX. 
x. 
XI. 
XII. 
The growth of trusts 
The control of industry by trusts 
The influence of bankers on industrial 
Centralization of banking 
Advantages gained from big business 
Evil practices of corporations 
Influence of trusts upon government 
Selfish motives of trusts 
Attempts to check power of trusts 
Unit Two 
Organizing Major and Minor Ideas 
Problem IV 
development 
Can you organize a selection into main topics and subtopics? 
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supplied. You will have to supply subtopics for the last 
paragraph. Find the minor ideas for the last paragraph. 
Write these ideas as titles. These minor ideas, written 
as titles, will be the subtopics that will complete the 
outline. 
Incomplete Outline 
Factors Aiding Exploration 
I. The use of sailing instruments 
A. Oompaes 
B. Astrolabe 
II. Improved sailing ships 
III. Increase in knowledge of geography 
A. Sailing charts 
B. Improved maps 
IV. Belief by some in spherical shape of earth 
v. InQrease in the spread of knowledge 
A. The invention of the printing press 
VI. More daring sailors 
A. 
B. 
Exercise ! 
Book used: McGuire, .s&• Q!i., Page 105 - Paragraph 6 
to Page 107 - Paragraph 5· 
Complete the outline of the above selection by supplying 
·subtopics. The subtopics for the first main topics are given. 
Find the minor ideas in the other paragraphs. Write these 
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ideas as -titles. These minor ideas, written as titles, will 
be the SQbtopics that will complete the outline. 
Incomplete Outline 
The Maryland Oolony 
I. Proprietary government 
A. Powers of proprietor 
B. Obligations of proprietor 
o. Rights of colonists 
II. Religious refuge 
A. 
B. 
I I I. Royal land grant 
A. 
B. 
o. 
IV. Preparations for sailing 
A. 
B. 
o. 
V. Selection of site for settlement 
A. 
B. 
VI. Prosperity of Maryland 
- A. 
B. 
o. 
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D. 
VII. Changes in government 
A. 
B. 
c. 
Exercise Q 
Book used: McGuire, ~· ill·, Page 6S3 .,. Paragraph 3 
to Page 6S6 - Paragraph 2. 
By this time you know how to write both the main topics 
and subtopics of a selection. Complete the outline of the 
above selection by sUpplying both main topics and subtopics. 
I. 
II. 
III. 
IV. 
v. 
VI. 
National Conservation Program 
A. 
B·---------------------------------
A. 
B. 
c. 
D. 
A. 
B. 
c. 
A. 
B. 
c. 
A. 
B. 
A. 
B. 
c. 
D. 
54a 
VII. 
A. 
B. 
c. 
D. 
E. 
VIII. 
A. 
B. 
c. 
D. 
ANSWERS (Approximate Outline) 
Exercise A, 
A. Improvement of sailing aids 
B. Inorea.sed knowledge 
Exercise B 
I. 
The Maryland Colony 
Proprietary government 
A. Powers of proprietor 
B. Obligations of proprietor 
c. Rights of colonists 
II. Religious refuge 
A. Unpopularity of Catholics in England 
B. Purpose--to grant religious freedom to all 
sects. 
III. Royal land grant 
A. Gift to Calvert 
B. Naming of colony 
c. Virginia's objection to the grant 
IV. Preparations for sailing 
v. 
A. Gathering of settlers 
B. Procuring of ships 
c. Appointment of Leonard Calvert, as governor 
Selection of site for settlement 
A. Exploration of new land 
B. Purchase of land from Indians 
VI. Prosperity of Maryland 
A. Peaceable conditions with Indians 
B. Favorable soil and climate 
o. Trade between Virginia and Massachusetts 
D. Peaceable conditione between religious sects 
VII. Changes in government 
A. Decrease in proprietor's powers 
B. Increase in colonist's powers 
C. Continual struggle for power between 
proprietor and freemen 
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Exercise Q. 
National Conservation Program 
I. Waste of natural resources 
A. Waste of forests, coal, natural gas, soil 
B. Selfish use of resources 
II. Efforts to conserve resources 
A. Enlargement and protection of forests 
B. Public use of resources on government lands 
o. Irrigation of farming lands of West 
D. Passing of laws to protect wild life 
III. Extension of Conservation 
A. Building of enormous dams 
B. Planting of new forests 
0. Conservation of soil 
IV. Establishment of more national parks 
A. Protection of wild life 
B. Preservation of places of natural beauty 
c. Provision for outdoor recreation 
v. State support of conservation program 
A. State parks 
B. Laws to protect fish, birds, and fur-bearing 
animals 
VI. New Deal Conservation Program 
A. The development of the Tennessee Valley 
B. Creation of T. V. A. 
c. Powers of the T. V. A. 
D. Plans of the T. V. A. 
VII. The purposes of Tennessee Valley project 
A. ~o make the Tennessee River navigable 
B.·· To improve agriculture 
0~ To aid industrial growth 
D~ To develop forests 
E. To provide for national defense 
VIII. Construction of dams and power plants 
A. Boulder Dam on Colorado River 
B. Grand Coulee Dam on Columbia River 
o. Bonneville Dam on Columbia River 
D. Fort Peck Dam on Missouri River 
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Unit Two 
Organizing Major and Minor .Ideas 
Problem V 
Can you re-group ideas under broad headings? 
Outlining a selection you have read into main topics 
and subtopics helps you to understand and remember what 
you read. Your outline tells what are the main divisions 
~d what are the supporting details or a selection. 
Sometimes, in outlining a selection, you need to re-group 
the ideas or several paragraphs under broad headings to make 
your outline a clear, concise plan or the author's thought. 
Read the rollowing selection in preparation for outlining. 
The Americas . ;are alike in some ways and difrerent in 
others. In shape and size they are quite similar. In spite 
of their curved coasts, each continent has three sides like 
a triangle with a sharp point at the south. Although North 
America is a little greater in area, the two continents are 
nearly the same size. 
The two continents are some'wha t alike in the location o:f 
their highlands, lowlands, and rivers. Each has a western 
range of rugged mountains extending north and south the :full 
length of the continent. Like North America, South America 
has ranges o:f old worn down mountains in the east and north. 
Both continents have great lowlands that extend north 
and south between the western and eastern highlands. These 
lowlands have different names in various sections of the 
continent. 
In the Americas there are great river systems somewhat 
similar in location. The Amazon River in South America and 
the St. Lawrence River . in North America are similar in loca-
tion on the continents. The Parana River in South America 
is similar in location to the Mississippi River or North 
Junerica. 
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Although the two continents are alike in many ways, they 
also have many dirrerences. The coast line or South America 
is much more regular than that or North America. The southern 
continent does not have any large gulrs or bays, like the 
Gul£ or Mexico and the Hudson Bay. Nor does it have any 
large interior lakes, like the Great Lakes o£ North America. 
The most important di££erence between South America and 
North America is that most o£ South America has a tropical 
location on the earth, while most o£ North America has a 
temperate location. It is this di£rerence that helps to 
explain most of the other dir£erences between the two 
continents. No part o£ North America compares with the 
vas t tropical forests o£ the Amazon Basin of South America. 
Most £er.tile lands of North America are £armed. In South 
America many fertile lands are still undeveloped. The 
large cities of North America are united by excellent 
highways and railroad systems. In South America the trans·-
portation system is not as highly developed as in North 
J\merica. 
What is the entire selection telling about? A good 
title £or the outline is: Comparison of North and South 
America. 
Review the selection to £ind the main divisions that 
explain the title. You will discover that all the ideas 
in the selection tell about the Similarities or North and 
South America. These two divisions are the main topics in 
your outline. 
(Title) Comparison or North America and South America 
(First main topic) 
I. Similarities of North America and South America 
(Second main topic) 
II. Difrerences of North America and South America 
What ideas explain or support the rirst main topic? 
In what six ways are the Americas alike? They are alike 
in shape, size, western highlands, eastern and northern 
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mountains, eentral lowlands, and river systems. These six 
items are the subtopics in your outline. 
I. Similarities o£ North America and South America 
A. Shape 
B. Size 
c. Western ranges o~ rugged mountains 
D. Eastern and northern ranges o~ lower mountains. 
E. Central lowlands 
F. Location of great river systems 
What ideas support the second main topic? In what tive 
ways are the Americas dif~erent? They dif~er in regularity 
of coast line, in gulrs, bays, and interior lakes, in 
location on the earth, in development of land, and in 
development of transportation system. These five items 
are the subtopics in your outline. 
II. Differences of North America and South America 
A. Regularity o£ coast line 
B. Gulfs, bays, and interior lakes 
c. Location on earth 
D. Development of land 
E. Development of transportation system 
Review the complete outline o~ the selection. Re-group-
ing ideas under large headings, you will make outlines o£ 
the selections in the next exercises. 
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(Sample Outline) 
Comparison of North America an~South America 
I. Similarities of North America and South America 
A. Shape 
B. Size 
c. Western ranges of rugged mountains 
D. Eastern and northern ranges of lower mountains 
E. Central lowlands 
F. Location of great river systems 
II. Differences of North America and South America 
A. Regularity of coast line 
B. Gulfs, bays, and interior lakes 
c. Location on earth 
D. Development of land 
E. Development of transportation system 
Exercise A 
-------- ... 
Book used: McGuire, ~· £!!•• Page 339 - Paragraph 4 
to Page 340 - Paragraph 5. 
Activity: In this exercise you will complete an outline 
of the above selection. The main topics are supplied. The 
subtopics for the first main topic are supplied. You will 
have to supply the other subtopics to complete the outline. 
(Incomplete OUtline) 
Andrew Jackson 
I. Jackson, the boy 
A. Birth, Waxhaw Settlements, Carolina, 1767 
B. Loss of parents and brothers 
c. Lack of opportunity for education 
D. Leader in frontier sports 
II. Jackson, the young man 
A· 
B. 
III. Jackson, legislator and politician 
A. 
B. 
c. 
IV. Jackson, the warrior 
A. 
B. 
c. 
v. Jackson, the leader 
A. 
B. 
c. 
D. 
E. 
F. 
Exercise B 
.... 
Book used: McGuire, 2£• ~., Page 406 - Paragraph 4 
to Page 407 - Paragraph 4. 
Activity: Complete the outline o~ the above selection. 
The ~irst and last main topics in the outline are supplied 
~or you. You will have to supply the other main topics and 
all the subtopics. 
(Incomplete Outline) 
The Life o~ Robert E. Lee 
I. Early in~luences 
A. 
II. 
III. 
B. 
~ 
B. 
c. 
D. 
E. 
F. 
A. 
B. 
IV. Con~ederates' devotion to Lee 
A. 
B. 
c. 
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Exercise C 
Book used: McGuire, 2£• cit., Page 82 - Paragraph 4 
to Page 84 - Paragraph 4. 
Activity: By this time you know how to organize the 
ideas of a selection under broad headings. You will not 
need any help in making a complete outline of the above 
selection. 
(Incomplete outline) 
r. 
II. 
III. 
IV. 
Life in the French Colonies 
A· 
B. 
c. 
n. 
E. 
A. 
B. 
c. 
A. 
B. 
c. 
A. 
B. 
c. 
ANSWERS { Approximate outline) 
Exercise A 
Andrew Jackson 
I. Jackson, the boy 
A. Birth, Waxhaw Settlements, Carolina, 1767 
B. Loss of parents and brothers 
c. Lack of opportunity for education 
n. Leader in frontier sports 
II. Jackson, the young man 
A. Law student 
B. Prominent Tennessee lawyer 
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III. Jackson, legislator and politician 
A. Framer of' constitution of' Tennessee 
B. Congressman and senator 
c. Judge in supreme court in Tennessee 
IV. Jackson, the warrior 
A. Def'eating the Creek Indians in Alabama 
B. Winning the Battle of' New Orleans 
c. Restoring order in Spanish Florida in 1818 
v. Jackson, the leader 
A. Powerful hero of plain people 
B. Loyal devotion to his f'riends 
c. Intense hatred f'or his enemies 
D. Man of' quick action 
E. Powerf'ul after two terms as president 
F. Memory of' his leadership, guiding force in 
American life 
Exercise B 
The Life of' Robert E. Lee 
I. Early inf'luence 
A. Son of' "Light-Horse Harry" Lee 
B. His model, George Washington 
II. Military life 
A· Training at West Point 
B. Soldier of' United States Army 
c. Hero in Mexican War 
D. Able army of'f'icer in 1861 
E. Commander of' the Army of' Northern Virginia 
F. Commander-in-chief of Conf'ederate Armies 
III. Later life 
A· Acceptance of presidency of Washington College 
at Lexington, Virginia 
B. His efforts t o increase friendship between 
South and North 
IV. Confederates' devot i on to Lee 
A. Able general 
B. Lee•s honorable characteristics 
c. His tomb - "The Shrine of the Southland" 
Exercise C 
Lif'e in t he French Colonies 
I. Land holding system 
A. Land grants to seigneurs 
B. Grants of' holdings to habitant s 
c. Habitants• payments t o seigneurs 
D. Me thod of' dividing seigneurs• lands 
E. Social relations of' seigneurs • and habitant s• 
f'amilies 
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II . Farming 
A. Products o£ Canadian farms 
B. Products o£ Louisiana £arms 
c. Use of Negro slaves in Louisiana 
III. Fur trading 
A. Value of fur trading income to French 
B. Promotion o£ fur trading by government 
c. Relations between Indian and French traders 
IV. Learning in French c.olonies 
A· Backward conditions 
B. Colleges founded by religious orders 
c. Teaching of Indians by priests 
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